


The Contribution of Education to Whole System Support to Address Neurodevelopmental Concerns
The following paper is in response to the Education Scope developed by the Extreme Team, and seeks to further enhance understanding of what supports and services already exist within education to assess and support neurodevelopmental concerns and to help identify how this can contribute to wider whole system solutions.

Drivers and Underpinning Values within Education 
There is a wide range of policy and guidance that drives and shapes the provision of education for our children and young people. Some of the key drivers include:
Getting It Right for Every Child (GIRFEC) is an underpinning policy driver for all education professionals and this places child at the centre of our commitment to provide all children, young people and their families with the right support at the right time. Education professionals recognise GIRFEC as a way of working which empowers children, young people and their families by recognising and promoting their rights.  The approach is underpinned by the United Nations Convention on the Rights of the Child (UNCRC) and is in place to benefit all children from birth to 18 years and beyond if still in school. This means putting their views and needs at the heart of service development and delivery.  A key aspect of this within education is ensuring that the support is given when it is needed and for as long as it is needed 
The Standards in Scotland’s School etc. Act (2000) states that education authorities must make provision that is directed towards the development of the personality, talents and mental and physical abilities of the child to meet their fullest potential.  
The ASL Act (2006) amended states that we must identify and provide the support required to enable individual children and young people to overcome barriers to their learning, Education practitioners must take into account four fundamental elements when considering whether a child or young person requires additional support. These are: 
• Learning environment 
• Family circumstances 
• Disability or health 
• Social and emotional factors 
The Children and Young People (Scotland) Act (2014) also states that we require to consider the wellbeing of children and young people in the support we provide. 

Further to these national drivers the Scottish Government asks us to consider barriers to inclusion in a mainstream setting from the learning environment and school context, and whether these can be adequately addressed before we consider specialist education. This is known as the presumption of mainstream. 

The national ASL Review, All Our Children and All Their Potential (2020) also asks us to reshape our mainstream provision to meet the needs of children and young people as they are. Supports and interventions are based on assessed need and not on diagnosis or lack of one – this is a clear and shared understanding across education.
Education supports children and families as a universal service – every establishment has a role in supporting children, young people and their families to identify and support wellbeing needs.  This involves developing positive relationships with families to help contain and support as well as signposting to other agencies and services where relevant.
Education is part of community planning partnership and works with other agencies to ensure needs are met. Every education department within a local authority has service improvement planning at its core and will identify key priorities to take forward such as meeting additional support needs and promoting inclusion. Each establishment will also have their own improvement planning which will also focus on these areas to meet local needs.  

Processes and Structures
There are a number of processes and structures within education which contribute to support for neurodevelopmental concerns.
Staged intervention – All local authorities must have a policy for providing additional support for learning and keeping pupil needs under review. This is generally referred to as Staged Intervention. Securing the best outcomes for children and young people within education depends upon strong delivery of children’s universal entitlements across all services, and a robust Staged Intervention approach in line with current ASL and GIRFEC legislation.  Staged intervention guidance emphasises the role of all staff to provide support for learning where appropriate. All teaching and support staff must be deployed to enhance the provision to children and young people through a process of identifying needs, assessing, planning and providing support and reviewing as appropriate.  This ongoing review process that ensures clear targets are set which are based on children and young people’s needs. 
Support Forums - Each LA has forums designed to discuss and meet children and young people’s needs. Within the 3 Ayrshire’s there are limited multiagency forums where children and young people would specifically be discussed.  Currently most multiagency discussion takes place at individual Team around the child meetings or as part of wider LAC Reviews. Each Local Authority has forums which invite referrals from establishments with the specific aim of allocating resource and specialist provision where required.  Discussion at such forums focuses on the broader assessment of a child or young person’s needs to help prioritise and allocate resource – it is not dependent on any specific diagnosis.
Policy exists that guide schools on supporting needs, e.g. dyslexia, dyscalculia. These are usually based on national guidance but are adapted to LA contexts.  Currently there are no specific policies within education that focus solely on neurodevelopmental concerns such as Autism, ADHD or FASD.   Guidance to support these areas would be incorporated into the wider policy context of additional support needs. 

Assessment
Nationally 33% of children and young people are identified as having an additional support needs, many of these needs are met through universal supports within education.  
Assessment within education is an integral part of daily learning and teaching. Effective assessment practices have multiple purposes including: supporting learning;  promoting learner engagement;  providing information to assess learning needs and plan next steps; provide evidence for parents/carers, children, and young people about progression; summarising achievements; and informing future planning for learning and teaching.  Assessment approaches used flexibly can help to identify strengths, gaps in learning and areas for support. Evidence of knowledge, understanding, skills, attributes, and capabilities is gathered can come from a range of different types of assessments including: formative assessment (day to day learning and observations); periodic assessments (projects, essays, reports, coursework), standardised and summative assessments. 
It is important to understand any difficulties a child may be having so that changes can be made to support their learning and development, with assessment seen as part of a cyclical process of gathering information, planning, supporting and reviewing. Assessment should take account of a learner’s knowledge, skills and experiences and adapt the environment, curriculum and wider supports appropriately to meet need. Assessment approaches should always be proportionate and fit for purpose. Where children and young people are presenting with additional support needs in school, further assessment information will be gathered in the form of staged intervention documents to inform ongoing assessment and planning. Many children and young people with additional support needs will have their profile and supports detailed in a Child’s Plan.

Where other agencies are involved in assessing and supporting children and young people, such as Educational Psychologists, Speech and Language Therapists, Occupational Therapists, Physiotherapists and Clinical Psychologists, education professionals will use this assessment information to inform a Childs Plan and determine appropriate ongoing learning targets.
As such education staff can be well placed to provide an overview of a child or young person’s strengths and needs, as this will reliably inform ongoing supports and interventions when considered alongside other relevant information from parents/carers and other services. Any information that education professionals provide for other purposes should utilise information already gathered in proportionate ways and in formats that are robust, consistent and part of already existing assessment structures. 

Continuous Lifelong Professional Learning (CLPL) and Supports
The General Teaching Council of Scotland has an expectation that teaching staff will continue to have continuous lifelong professional learning as part of their ongoing registration.  Other education professionals including Early Years Practitioners and Educational Psychologists also adhere to professional standards that expect ongoing professional learning.  LAs have a range of CLPL to support understanding of neurodevelopmental needs.  These are delivered in a variety of ways across the 3 LAS and usually involve EPs, speech and language therapists, teaching staff in delivery of training.  Action Research and implementation science is often used to help ensure that professional learning is contextualised and taken forward. Examples of current CLPL which are relevant to supporting neurodevelopmental concerns include:
· Overview of neurodiversity
· SCERTS (social communication, emotional regulation, transactional supports)
· Introduction to Autism
· Dyslexia/Dyscalculia 
· CIRCLE for early years, primary and secondary
· Creating positive relationships and nurturing environments to support all young people

There are a number of delivery models for training which include:
· LA level based on identified LA priorities
· Locality offer – interested parties can sign up dependent on need
· School offer – EP or others work with schools to identify needs and adapt training to meet these
Each LA has a programme of CLPL for probationer teachers that supports a basic understanding of support needs and other areas.

Resources/Provision
A range of different teams and resources exist to support neurodevelopmental needs. The presumption of mainstream and staged intervention ensure that children and young people are where possible, supported in their local school and community via universal supports where possible.  Psychological Services and a variety of other outreach and peripatetic services exist across the 3 authorities which can provide consultation and advice and direct work with families where there is a clear role regarding barriers to learning and wellbeing.  For example, within North Ayrshire, a language and communication outreach service exists to assess and support the needs of children with a profile that demonstrates significant language and communication needs, including autism, across mainstream contexts. This service mainly works with and through education staff to support the needs of children and young people.
There is a range of provision in each local authority to support a wide variety of children and young people’s needs – some of which are specific provisions for neurodiverse presentations such as Autism.  These are not dependent on diagnosis but on presentation of need.
A continuum of provision exists across local authorities ranging from within class supports, wider within school supports, wider local authority supports which are deployed in schools, specialist LA provision and specialist external provision where local authorities are not able to meet needs within their own local authority.

Gaps/Issues 
· How do we support families where the issues are not evident in school or whereby children/ young people do not attend school for long periods of time?
· How are assessments provided for those who are home schooled?
· How can we develop an effective way of gathering children and young people’s and families’ views on needs without coming through schools?
· How can we protect families’ confidentiality whereby families do not wish to share information with education colleagues?
· Multiagency forums where children and young people are discussed do not currently exist in all authorities for all children/ young people.
· Guidance on specific neurodevelopmental needs already exists in some areas and it would be helpful to explore this to support professionals 
· CLPL is currently bespoke and responsive to need. Should alternative, more universal approaches be considered?

Looking forward
It is recognised that while education has a range of processes and structures; assessment approaches; CLPL; resources and provision to support children and young people with neurodevelopmental concerns, there are a number of implications for education to provide the appropriate approaches and supports to meet needs going forward.   Currently many of the processes and structures that exist are unique to education and in order to provide early intervention and support across neurodevelopmental needs this may need to be further developed across a wider multiagency context.
Assessment which is undertaken by education professionals currently can form a key part of the formulation of support and may inform diagnostic pathways. However, it is not gathered specifically for this purpose. Consequently, where specific information to inform such pathways is required it will require to be proportionate, straightforward, and accessible, and prevent further bureaucracy for education staff. There is also a need for families to contribute their own valuable assessment information to such pathways, as education will not always request such information unless relevant to their context.
CLPL/Training within education is often of a high standard and provides education staff with the skills and knowledge to support a wide range of learner needs. However, there is likely to be a need to develop neurodevelopmentally informed training across the broader workforce to ensure that the approaches employed can support need. Where schools are supporting a higher level of need, certain staff will require to be more neurodevelopmentally skilled in their approaches to ensure that needs are being met within their setting. A range of frameworks exist to support these needs, such as CIRCLE and SCERTS but these are not consistently applied across all settings.
Given the current financial constraints within local authorities there is unlikely to be an increase in resources or provisions so local authorities will have to continue to work creatively using evidence and data to inform their approaches to supporting children and young people with neurodevelopmental concerns.  A large part of this approach will involve creating networking, learning communities to share good practice and promote understanding of these needs so that everyone involved has the confidence and skill set to support such needs.
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